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ABSTRACT

Purpose: The study explores the perceptions of head teachers about time spent on
teaching and learning in their schools. Specifically, the study investigates the headteachers'
perceptions of teacher-spent time (TST) in teaching and its implementation status in
school-level education in Nepal.

Design/Methodology/Approach: It is based on the qualitative descriptive survey research
design. It was carried out with ten community school headteachers of the llam district as
the sample. Six of them belonged to three rural municipal areas, and four were from two
municipal areas. The sample for the study was drawn purposively. A semi-structured
interview was used to collect the data from the headteachers as the respondents, and the
data was analyzed by applying the thematic analysis technique under five themes.

Findings: The result indicates that the disparity among the schools in terms of physical
conditions and resources resulted in workload management problems, challenges with TST
implementation, and weak supervision.

Conclusion: It was concluded that the promotion of teacher awareness about their
profession was necessary for effective TST implementation and the overall development of
quality education.

Limitations and Implications: The study uses only one variable-headteachers' perceptions
of TST and a small sample that may affect the generalizability of the result. So, it is
suggested that a further study be conducted covering various dimensions of TST.

Practical Implications: Despite these limitations, the study has a number of practical
implications for the Nepalese education policy and practice as well as other contexts with a
comparable set of circumstances. These include improving school leadership, enhancing
teacher preparation, and addressing resource shortages to improve student learning
outcomes.

Contribution to Literature: The study can contribute to the literature on education by
highlighting the perspectives of head teachers and providing insights into effective
strategies for optimizing the amount of time spent on teaching and learning.

Keywords: Head teacher, Monitoring and supervision, Professional accountability, Quality instruction, School-level
education, Time spent on teaching, Workload.

1. INTRODUCTION

The teacher's teaching time in school is the legal routine time allocated to the teacher that is defined in the
education rules and regulations depending on the geographical and ecological conditions of the country. However,
individual teachers' teaching time may differ according to the given grade, level, and institution. The actual
teaching time is the annual average number of hours that the teachers teach at any grade level in the school
(OECD, 2019). In most countries, the determination of teachers' working hours is primarily governed by education
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law or teaching regulations. According to the OECD (2020), the actual teaching time refers to the time that is
provided for the instruction to the students on school premises. In some countries, teachers are formally required
to work a specific number of hours per year on a contract basis.

The number of teaching hours in public schools varies considerably across countries, and teachers' workloads
decrease as the level of education increases (OECD, 2021). As stated by the OECD (2019), the teaching hour for the
pre-primary level ranges from 519 hours per year in Mexico to 1755 hours in Germany. For example, Japan and
Portugal have similar numbers of teaching hours (610 and 612 hours, respectively). However, 32% of working time
is spent on teaching in Japan, compared to 48% in Portugal. The average core time spent on teaching and learning
across the OECD countries is 78% of the entire classroom period (OECD, 2019). According to Bista (2019), the time
allocated for teaching and learning activities is not sufficient due to other factors such as limited resources, large
class sizes, and other duties that take up a significant portion of teaching time.

The time spent on teaching (TST) is the actual time the teacher spends in the classroom on teaching and learning.
Different terms are used in this regard, such as teachers' workload, working hours in school, allocated time, etc.
Allocated time is the amount of time that is formally specified as school time and classroom time (Scheerens,
Hendriks, Luyten, Sleegers, & Glas, 2013). Then TST in teaching is the full engagement of the teacher in and out of
the classroom activity concerning the curriculum (MoE, 2017). It is the time spent by the teacher engaging
himself/herself in teaching-learning activities according to the assigned schedule of the school (OECD, 2020). TST
implementation in Nepal aims to increase student achievement through the maximum use of teaching-learning
time in the classroom and an efficient management system.

TST mainly depends on the workload of the teacher. The workload for the community school teacher in Nepal is at
least 24 periods a week and at least 250 working days a year (Education Rules, 2002). However, most of the
community school teachers have been found to have borne 5-7 periods per day due to the unequal teacher
allocation system (Khatiwada, 2019). It is also the same in the case of other developing countries that have full
teaching loads during the working day (ADB, 2017). In school-level education, the headteacher is the key person
with academic as well as administrative roles. The headteacher bears the leading role and responsibility in the
school in areas such as teaching, management, and policymaking. The head teacher's role deserves high
significance in creating a collaborative, collegial environment and keeping the teachers on task (DoE, 2014). He or
she should have a sound leadership skill, a strong interpersonal skill, an effective communication skill, the ability to
delegate responsibilities and tasks, workplace management skills, and the ability to monitor workplace practices
(DoE, 2014). To optimize student outcomes, it is essential to strike a proper balance between teaching key
concepts and skills and providing opportunities for application-based learning. Head teachers, as leaders
responsible for the effective implementation of the curriculum in schools, play a crucial role in determining the
allocation of time for teaching and learning. This study examined the head teachers' perspectives on the time
dedicated to teaching and involving students in the learning process in the core.

Researchers have looked for years at how much time teachers spend on teaching. It has been found that the time
teachers spend on teaching has a significant impact on student learning outcomes (Lloyd & Bowers, 2014; Pekrun,
Hall, Elliott, & Marsh, 2019). Therefore, how teachers spend their time on classroom teaching aimed at student
learning improvement is very important factor.

Studies have shown that the amount of time teachers spend teaching varies greatly from country to country
(OECD, 2019). According to a study by the Organization for Economic Cooperation and Development (OECD),
primary school teachers spend an average of 77 hours per year on teaching in OECD countries, while secondary
school teachers spend an average of 63 hours (OECD, 2019). The majority of OECD countries have annual statutory
teaching hours between 561 and 1063 for primary education, with an average of 783 hours; in lower secondary
education, teaching hours range from 481 to 1063, with an average of 709 hours; and for upper secondary
education, teaching hours vary from 405 to 1063, averaging at 667 hours across OECD countries (OECD, 2021).

As found, the amount of time spent in the classroom varies not only from country to country but also from school
to school. A study by Lloyd and Bowers (2014) found that, for a sample of American high schools, teachers spent
an average of 65% of their time on teaching, while the rest of the time was spent on non-teaching activities such as
administrative ones, assignments, and professional development. Likewise, Pekrun et al. (2019) found that in a
sample of German schools, teachers spent an average of 69% of their total time on teaching activities and the rest
on non-teaching activities. This shows that the time spent on teaching by teachers varies widely in different
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countries and schools, and even within schools. Therefore, it is very important to understand how teachers spend
their time in the classroom, resulting in the improvement of students’ learning outcomes.
The term TST is not a new one in school education but has been practiced for long. When it comes to the Nepalese
context, it is a legal provision as well as the duty of each teaching professional. However, teachers are failing to
utilize their time on the tasks mainly by not getting into schools in time, not spending enough time there, not
staying full time in the classroom, and not getting more and better support in the process (DoE, 2014). Therefore,
to improve the student's achievement, it is necessary to ensure the strict implementation of the TST program at
schools. According to the report of ERO (2019), a large number of students are underperforming. The achievement
gap among the students in different subjects and grades is still similar to the ERO (2017) result. However, the
studies made so far in this respect have not been sufficient. Effective use of time spent on teaching and learning is
the key to achieving educational goals (UNESCO, 2017). However, it is inconsistent with the spirit of TST that much
time in schools is spent on non-teaching activities, chiefly administrative tasks and non-academic activities, instead
of direct teaching time (ADB, 2015; Upadhyay, 2009). There is no evidence of how headteachers in Nepal perceive
the allocation of time between teaching and learning compared with other activities.
This study aims to examine the headteachers' perceptions of time spent on teaching and learning in comparison
with administrative and extracurricular activities in schools in Nepal. Although educational reforms in Nepal have
aimed to increase the number of lessons, there is no evidence of the actual allocation of TST. No doubt, the
headteachers play an important role in managing school time and resources, but the time spent on teaching and
learning activities as the core relative to other work remains poorly understood. Thus, this study is intended to
investigate the headteachers' views on how TST has been appropriated to maintain balance between teaching and
learning and administrative and extracurricular work in schools in Nepal. By exploring the headteachers'
perspectives, this study aims to provide insights into the actual time-use practices and identify potential barriers to
maximizing teaching and learning hours. Addressing such issues can help improve learning outcomes and the
quality of education in Nepal. In specific, the study has the following objectives.

i)  To explore the head teachers' perception of TST in classroom teaching in school level education.

ii)  Toinvestigate the implementation status of TST in classroom teaching in school level education.

2. METHODOLOGY

2.1. Research Design

This study is based on a descriptive survey research design applied to the description of the real situation of TST,
the condition of its implementation, and its effectiveness. This design consists of a semi-structured interview to
collect the data, which was analyzed using the thematic analysis technique.

2.2. Population and Sample

The population for this study consists of the community school headteachers of Ilam District, Province 1, Nepal,
selected with the application of multi-stage sampling. At the first stage, purposive sampling was used to select
schools in coordination with the local government considering the coverage of the location and the
developmental status. Thus, 2 municipalities out of 4 and 3 Rural Municipalities out of 6 were purposively
selected. At the second stage, a total of 4 headteachers, 1 basic level and 1 secondary level school from each
Municipality were selected by a simple random sampling technique. In the same way, a total of 6 head teachers,
1 basic level, and 1 secondary level from each Rural Municipality were selected. Of those 10 headteachers, 2 were
female and 8 were male. The data were collected using a semi-structured interview in the face-to-face mode to
achieve the objectives.

2.3. Data Collection

All the sampled head teachers were requested for the interview, and the date, time, and place for conducting the
interview were fixed via phone before the interview. Each headteacher’s respective school was fixed as the
interview spot so that the real teaching-learning environment of the respective school could also be observed.
Each interview was recorded with the permission of the participating headteacher.

327
Nurture: Volume 17, Issue 3, 325-334, 2023
Online ISSN: 1994-1633/ Print ISSN: 1994-1625
DOI: 10.55951/nurture.v17i3.339 URL: www.nurture.org.pk


http://www.nurture.org.pk/

2.4. Data Analysis Procedures

The collected data were first transcribed, coded, and categorized to generate the themes as defined by Neuendorf
(2019). Thus, the collected data were analyzed by employing the thematic data analysis technique. In this study,
the six-step approach was applied to drawing out the themes through an inductive approach that was helpful to
formulate a new interpretation of the problem and to discuss the results (Clarke & Braun, 2013).

3. RESULTS

The result is based on five main themes related to the status of TST implementation, its effect on delivering quality
education, and teachers' perceptions of TST. The theme-wise results obtained from the data are discussed under
separate headings below.

3.1. Quality Instruction

Quality instruction generally denotes an effective way of delivering education where the students are engaged in
the learning process with full interest and learn in a meaningful way (Sogunro, 2017). A teacher can deliver quality
instruction only when he or she has the skill of integrating three knowledge dimensions, namely, content,
pedagogical, and technological (Kunwar, 2019). The teacher is the main agent for delivering knowledge to the
students. If the teacher is equipped with the necessary knowledge dimensions, then he or she can make students
learn effectively. In this study, the participants viewed quality instruction as (Participant 5).

The key to fostering active student participation in lessons and cultivating enthusiasm for learning among students
is through high quality instruction. It always focuses on engaging the students by delivering the content according
to their needs and interests. Effective instruction can motivate the students so they can learn quickly and easily.
Participant 3 viewed quality instruction as something that focuses on student motivation and personalization of
the teaching and learning to create interest. Participant 10 focused on delivering the content in a simple and easy
way with ample illustrations so as to make it easy for the students to understand it. Participant 4 emphasized that
full utilization of the allocated time for each class by the school is better for engaging the students in the
classroom, which, according to him, also assists in improving their achievement level. However, the workload of
the teacher diminishes his or her performance.

The aforementioned views of the participants show that quality instruction is the main aspect of effective
classroom teaching. It is more important than fully utilizing the allocated teacher's time in classroom teaching.
Effective teaching is unquestionably necessary and vital to education since it assists learning and improves student
achievement (Chirimi, 2016). The maximum utilization of TST in classroom teaching helps the students engage
themselves in the class and also helps to promote their performance. However, a challenge to the fundamental
principles of the teaching profession is the workload of a teacher. (Pacaol, 2021). Likewise, the workload of
teachers affects their performance in the classroom (Kyung-Nyun, 2019).

3.2. Professional Accountability

Professional accountability of the teacher denotes liability towards the profession and profession-related aspects.
Hence, teacher professional accountability comprises the teacher’s profession, knowledge and values, students,
society, and the teaching-learning process (Kanika, 2016). Therefore, professional accountability is a key aspect of
the teachers’ role in the delivery of quality education. It also denotes the dedication toward the profession that
helps promote the students' active learning. Regarding this, Participants 2, 5, and 10 observed that most of the
teachers are forgetting their professional accountability and becoming more and more individualistic and selfish.
Participants 1 and 3 emphasized the professional duties and responsibilities that existed in the education rules and
regulations. Participants 6 stated that if we could account for our professional responsibilities, TST implementation
in classroom teaching would not be necessary. Participant 7 seems to have emphasized professional accountability
when he expressed “If we are fully accountable to the learner, then the teacher will certainly try to address the
needs and interests of the students”. Participant 9 expressed her view that they are fully qualified academically
and trained in both pedagogy and subject matter but could not be responsible for their profession without losing
social value and prestige. Negligence towards the profession is the main cause of the poor achievement of
students, according to him.

These views of the participants show that an accountable teacher should understand the needs and interests of
the students. He or she should also account for the profession of providing education. The professional
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accountability of the teacher helps the overall development of the students as well as their complete quality
development. Effective teaching and learning depend on the readiness of the teacher, and he or she should
constantly be ready to fulfill quality education despite the challenges that she has been facing during the process
(Fitriyani, Supardi, & Amin, 2021). The accountable teacher should always be a role model by showing good
behavior to her or her learners and demonstrating acceptable attitudes and actions. Such behaviors by the teacher
automatically contribute to implementing the TST concept in teaching and learning and enhancing the students'
achievement and, in turn, the quality of education.

3.3. Student Motivation

Student motivation denotes a kind desire to take part in the learning process. It is defined as the condition of
meaningfulness, value, and benefits of academic tasks to the learner regardless of whether or not they are
intrinsically interesting (Marshall, 1987). Highly motivated learners are likely to learn readily and make any class
fun to teach, while unmotivated learners may likely learn very little and generally make teaching painful and
frustrating (Filgona, Sakiyo, Gwany, & Okoronka, 2020). The participants in the interview also emphasized student
motivation for improving their learning. Participant 7 argued that:

Student motivation is a very important aspect of teaching. Some students may be self-motivated for learning, and
they can learn easily, but those students who are not motivated for learning should be motivated before teaching
so that the teaching and learning can be effective.

Similarly, participants 4 and 9 emphasized creating a proper classroom learning environment for the students so
that they could actively participate in learning. In this situation, the teacher can inspire them and make teaching
fun. Participant 10 viewed student motivation as the first condition and only then TST in teaching. In his own
words, “Teaching students [shorter] with full motivation is better than teaching at length”.

From the participants' views, it can be concluded that student motivation is an important aspect of teaching and
learning. It is one of the major tasks of teaching and learning that determines the students’ success or failure.
Student motivation creates the internal energy that generates efforts to achieve or perform the required task or
activities. It brings the learner into the proper frame of mind for learning. Motivation helps to concentrate the
persons’ attention and energy on the activity to be learned (Fitriyani et al., 2021). If the students are intrinsically
motivated, they participate actively in the class and thus can learn the subject matter effectively. Yet, if the
students are not motivated by the subject matter, the full utilization of the allocated time in teaching doesn't
matter.

3.4. Monitoring and Supervision

In school, monitoring and supervision for educational quality improvement are often regarded as an academic
aspect. Academic supervision consists of a series of activities that help teachers develop the ability to manage the
learning process to achieve the learning objectives (Glickman, Gordon, & Ross-Gordon, 2007). It is inseparable
from the performance of the assessment of teachers' classroom teaching and the improvement of pedagogical
competence. In this study, Participant 5 comments on monitoring and supervision in his context, thus:

There is no monitoring or supervision by the concerned authority. We should always be busy with teaching-learning
tasks as well as many other administrative chores. In our school, a very small number of approved teacher positions
have been granted, and all staff have to be engaged in classroom teaching. Thus, we could not maintain the
supervisory task effectively due to time constraints, so the gap in supervision and the feedback system are growing
day by day.

However, Participants 7 viewed it differently when he remarked, “We have managed the internal monitoring
system by installing the CC camera in each classroom and also in the school premises that are displayed in the
headteacher's office”. He also focused on daily classroom supervision. To quote him, “We daily prepared the
duties of each teacher and fully utilized the time given for teaching in the classroom. In the same way, each month
at a staff meeting, we discuss the teaching-learning situation”.

In this regard, Participant 8 expressed her views in the following way: “Some of the teachers are not responsible in
their duties. They sometimes neglect the allocated time for teaching because there is no provision for reward and
punishment”. In the view of Participant 6, “Academic monitoring and supervision are the backbones of the
teaching profession, but the trend of the weak monitoring system has degraded the teachers' teaching and
learning, and it has also affected TST implementation in teaching and learning”.
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From the views of the participants, it comes out that supervision is an aid in the development of teaching and
learning situations that are provided to make the teaching profession better. Schools have their challenges and
variabilities in terms of the approved teacher positions, physical facilities, and practices of monitoring and
supervision. In most cases, the shortage of teachers has resulted in an overloaded workload, causing further
difficulty in managing proper supervision. Supervision provides services and assistance to improve the quality of
classroom teaching in the form of academic supervision that not only improves teaching skills but also serves as a
potential development of teacher quality (Fitriyani et al., 2021). However, the concerned authority, which deserves
high professional skills in supervision and improving the quality of education, has also neglected their duties, which
have affected the TST implementation in teaching and learning. The feedback to the teacher is diminished due to
the lack of supervision from the concerned authority, and that has also weakened mutual trust and the willingness
of the profession to move forward.

3.5. Teaching-Learning Environment

Teaching environment refers to the existence of the proper conditions for classroom teaching and learning. It
consists of both physical and psychological conditions. The physical condition comprises the physical setting of the
classroom, such as room size, seat plan, workspace, placement of the board, lighting, air, outer noise, etc. A well-
physically managed classroom helps to mold students' behavior and creates a happy learning atmosphere (Paul &
Kumari, 2017). The physical layout and attractiveness of the classroom impact the students' psychology positively
and thus motivate them to learn. Thus, the teaching environment of the class or school also affects the teacher’s
content delivery and TST implementation.

In this connection, Participant 10 viewed the teaching environment as “the availability of the proper size of the
classroom, furniture, and other important teaching and learning resources. In their absence, it is difficult to
motivate and concentrate the student on the subject matter”. He focuses on an attractive classroom, proper desks
and benches, a lighted room, electricity supply, and electronic devices like computers, TVs, projectors, etc. for the
effective delivery of the subject matter and also for the full-time engagement as allocated by the school
administration. Similarly, participants 4 argued in this way: “The appropriate teaching environment helps the
teacher with effective classroom management that produces positive interaction between students and teachers.
They even don't know the class time that has already passed or is over”. Participant 6 viewed that “a proper
teaching environment is essential for every teacher to motivate the students, participate with the students
actively, and develop creativity in the students”.

The views expressed by the participants in this regard include that teachers are central to determining or utilizing
the most effective strategies in the classroom that can help them deliver the subject matter effectively. In the 215t
century, the teacher is considered a facilitator who facilitates the students’ proper learning, creates the teaching-
learning environment, and attempts to make the class effective. Therefore, the teacher should always be cautious
about the subject matter and make the classroom environment conducive to learning (Pacaol, 2021). So, a
minimum of physical facilities related to the classroom, teaching-learning-related resources, and equipment should
be available in the workplace. In the absence of such basics, students cannot be motivated, and it makes little
sense to spend the whole time in the classroom.

4. DISCUSSION

By providing insights from the perspective of school headteachers, this study contributes to understanding the
time spent on classroom practices that affect learning experiences and outcomes in schools in the context of
Nepal. Time is an impotent factor for achieving school educational goals (UNESCO, 2017). So, as Upadhyay (2009)
notes, effective use of instructional time is crucial to improving student achievement. However, there is a concern
that teachers spend much time on non-educational activities in the classroom (ADB, 2015). Although educational
reforms aim to increase study time, there is no evidence of how this time is actually allocated to the effect that it is
fully utilized for actual teaching and learning purposes so as to maximize learning outcomes for the learners.
Headteachers are empowered to play an important role in managing and arranging school time and resources.
However, their perceptions of the balance between teaching, learning, and other working time remain poorly
understood (ADB, 2015). This research has explored headteachers' perceptions of the appropriate use of the
allotted time in actual classroom instruction to provide insights into real-time practice and identify barriers to
maximizing the learners’ learning outcomes. Addressing these issues can help improve the quality of education and
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student achievement in Nepal. The data indicate that the headteachers are imposed with triple roles stemming
from the paucity of teaching and non-teaching staff: teaching, administration, and supervision. The results
highlight the commitment of school headteachers to teaching, but also reveal several challenges that limit their
usefulness. Some argue that the lack of teacher involvement, overcrowded classes, excessive administrative
responsibilities, and the pressure of extracurricular activities hamper optimal utilization of time for teaching,
supervision, and, ultimately, learning.

The findings suggest that systemic and capacity issues need to be addressed to enhance teaching and learning as
desired. Therefore, reforms are required to reduce the triple roles of school headteachers. They particularly need
to get rid of the non-academic activities they are supposed to accomplish. This can be achieved by ensuring the
placement of an adequate number of qualified human resources at the school. By doing this, school headteachers
can play a facilitating role in managing classroom time to maximize learning outcomes.

The headteachers in this study were of the belief that the quality of teaching is a central factor that determines
student success. They believed that high-quality teaching and learning were critical to student learning outcomes.
They also emphasized the importance of incorporating interactive as well as engaging teaching methods to
improve student engagement and understanding. Their stress was also on the need for teachers to have a clear
understanding of what and why they are teaching and what teaching materials best help to that end. This finding is
consistent with Hatties' (2009) research showing that facilitating student learning is a key step toward high quality
education. Their views imply that the entire time spent in the classroom should be oriented toward the quality of
teaching and learning.

The participants emphasized the importance of quality teaching by spending time on teaching concepts and
principles that are critical to developing a strong knowledge base in the students. Strong academic ability
facilitates deeper learning, critical thinking, and the application of understanding (Gersten et al., 2009; Mastropieri
et al., 2006). They also highlighted the importance of teachers' professional responsibility. They believed that
teachers must take responsibility as laid down by their own professional development and be responsible for their
own teaching practices. They also recommended that teachers undertake continuous professional development to
improve teaching practice and keep abreast of the latest teaching methods. This finding is consistent with the
previous literature that emphasizes the importance of professional development in improving teaching practice (e.
g., Garet, Porter, Desimone, Birman, and Yoon (2001). In their view, teachers need to be responsible for the time
they spend on classroom teaching and learning. According to them, there is a need to ensure that teachers are well
trained and have enough resources to deliver a quality education. They also emphasized the importance of
providing feedback and support to the teachers to improve their teaching practice. Taking time for guided
exercises, discussions, presentations, and projects can be designed to stimulate student interest, foster retention,
and increase willingness to use knowledge. Positive learning experiences develop higher-order skills, creativity,
problem solving, and a lifelong love of learning (Hmelo-Silver, Duncan, & Chinn, 2007). The responsibility to deliver
courses within a given timeframe leads to the prioritization of teaching, while a focus on holistic development
leads to providing learning experiences. A balanced approach with gradual modifications based on a deep
understanding of the needs of students can improve student results.

The headteachers expressed their profound belief that student motivation is an important factor in facilitating
student learning. They recommended that teachers use a variety of teaching methods to keep students engaged
and motivated. They also emphasized the importance of giving students the opportunity to apply what they have
learned in real-life situations. It is consistent with Schunk, Pintrich, Meece, and Pintrich (2008) finding that student
motivation is a key factor in facilitating student learning. The headteachers were found to have understood that
student engagement is critical to student learning outcomes. They believed that time spent on teaching and
learning should be used to motivate students for their learning. This can be achieved by using engaging teaching
materials, providing student-centered learning opportunities, and recognizing student achievement. Challenges
associated with limited instructional time, limited resources, and class sizes were seen as barriers to optimal time
allocation, effective teaching, and active learning. As has been established, professional development, additional
resources, and smaller classes can remove barriers and promote a balance between teaching and application
(Dixit, 2006; UNESCO, 2010). The headteachers emphasized the importance of observation and supervision in
promoting effective teaching practice. They recommended observing teachers regularly and providing feedback to
improve their teaching practices. They also suggested that schools should have a system for monitoring and
evaluating the effectiveness of classroom teaching practices. This finding is consistent with previous research
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showing that observation and supervision are important factors in promoting effective teaching practice (Mann,
2003).

Monitoring student classroom engagement and understanding the subject matter through regular supervision and
feedback is essential (Hmelo-Silver et al., 2007). The school headteachers in this study believed that monitoring
and supervision were necessary to ensure the effectiveness of time spent on teaching. They argued that regular
classroom observations and teacher feedback could help identify areas where teachers need support and
professional development. The headteachers viewed the classroom learning environment as an important factor in
facilitating student learning. They also suggested that it was essential for teachers to create a positive and
conductive classroom environment to improve learning outcomes. They also emphasized the importance of
providing students with a safe and supportive environment to improve their emotional condition. This finding is
consistent with the research showing that the teaching-learning environment is an important factor for facilitating
student learning (Borman, Hewes, Overman, & Brown, 2003). The headteachers regarded the teaching-learning
environment as critical to student learning outcomes. They believed that the time spent on teaching and learning
should be used to create a proper learning environment that is conducive to learning. According to them, this
could be achieved by providing a safe and supportive learning environment and by using adequate resources in an
effectively managed classroom. The headteachers focused on the quality of teaching, professional responsibility,
student motivation, supervision, and management of a proper classroom learning environment. These findings
suggest that various teaching strategies should be made an integral part of teacher professional development. In
addition, educational institutions should develop a system for monitoring and evaluating the effectiveness of their
teaching practices, ensuring that they contribute to student learning and, ultimately, to quality education. It is,
therefore, critical to ensure that time spent on teaching and learning results in improved student outcomes
(Darling-Hammond, 2017; Hattie, 2009; Marzano, 2007).

5. CONCLUSION

School headteachers play a vital role in ensuring that students receive a high-quality education. Allocating
sufficient time for educational activities is a crucial factor in quality education. Research shows that school
headteachers generally have a positive attitude towards the time they spend teaching and learning because they
understand its importance for improving the quality of education. However, they may also face the challenge of
balancing the demands of teaching with other administrative responsibilities. The problem results in low student
achievement in school-level education. In this context, TST can be implemented by facilitating teachers'
accountability for the maximum use of teaching-learning time in schools.

The condition of community schools in terms of infrastructure, resources, and equipment was found to be
diversified. Thus, schools with poor physical facilities should be improved to create a proper learning environment.
It is concluded that, in some schools, the teacher has been seen as the crucial problem in delivering quality
education. Some head teachers were also found busy with their administrative and regular teaching tasks due to
the paucity of the teaching staff. The triple roles of the headteachers were found to be the central barriers to
quality teaching and learning. However, it was not a problem common to all schools in this study. Therefore,
teachers' inequitable distribution should be broken down, and the provision of uniform allocation for the approved
teacher position should be managed in consideration of the workload.

The school monitoring and supervision system was only loosely implemented. As a result, the teachers were found
to have lacked appropriate opportunities to apply their professional qualities to educational quality. Similarly, the
major problem of implementing TST in teaching and learning rested on the teachers' unawareness of their duties
and responsibilities. Students' motivation has been viewed as essential by the headteachers. This could be
achieved by creating a motivational environment in school. When the teachers are reasonably aware of their
duties and responsibilities, TST in teaching can automatically be implemented, thereby increasing the quantity and
quality of the learners’ learning. In a nutshell, the condition of TST implementation in classroom teaching was not
found to be reasonably satisfactory.

FUNDING
This research received no external funding. The APC was funded by University Grants Commission, Nepal (Ref.No.
1191/023/24).

332
Nurture: Volume 17, Issue 3, 325-334, 2023
Online ISSN: 1994-1633/ Print ISSN: 1994-1625
DOI: 10.55951/nurture.v17i3.339 URL: www.nurture.org.pk


http://www.nurture.org.pk/

INSTITUTIONAL REVIEW BOARD STATEMENT

As regards the ethical approval, none of us were the Principal Investigator and Co-Investigators of the project mentioned- the
first and the third authors were just selected/appointed as field researchers by Tribhuvan University, Research Centre for
Educational Innovation and Development (CERID) which we have acknowledged to. Moreover, Tribhuvan University has only
just recently set up the ethical review board. This means that at the time the research was carried out, there was no provision
for an ethical approval under the university.

CONFLICT OF INTEREST
The authors declare that they have no competing interests.

ARTICLE HISTORY
Received: 29 March 2023/ Revised: 22 May 2023/ Accepted: 31 May 2023/ Published: 20 June 2023

AUTHORS’ CONTRIBUTIONS

The data collected during the study, conceptualized and designed the article, and supervised the article development process,
R.K.; the article outlines prepared, developed the preliminary draft of the article, and undertook correspondence, A.K.S.; the
study coordinated at the district level, collected data and accomplished language edit at different levels, K.K.P.; the relevant
reviewed of literature and addressed the comments/feedback from the reviewers, S.P.P. All authors collaborated at different
levels of article development till its finalization. All authors have read and agreed to the published version of the manuscript.

Copyright: © 2023 by the authors. This article is an open access article distributed under the terms and conditions of the
Creative Commons Attribution (CC BY) license (https://creativecommons.org/licenses/by/4.0/).

REFERENCES

ADB. (2015). Improving quality and equity of school education in Nepal. Manila: Asian Development Bank.
https://doi.org/10.22617/TCS165125-2

ADB. (2017). Innovative strategies for accelerated human resource development in South Asia teacher professional development
special  focus on Bangladesh. Nepal, and Srilanka Manila: Asian Development Bank.
https://doi.org/10.22617/TCS179107-2

Bista, K. (2019). Head teachers' perceptions of time spent on teaching and learning activities: A context from Nepal. Journal of
Education and Practice, 10(16), 77-84.

Borman, G. D., Hewes, G. M., Overman, L. T., & Brown, S. (2003). Comprehensive school reform and achievement: A meta-
analysis. Review of Educational Research, 73(2), 125-230. https://doi.org/10.3102/00346543073002125

Chirimi, D. O. (2016). The impacts of teachers’ workload allocation on teaching and learning effectiveness of science subjects in
secondary schools: The case of Hanang district, Tanzania. Masters Thesis, Mzumbe University, Tanzania.

Clarke, V., & Braun, V. (2013). Successful qualitative research: A practical guide for beginners. London: Sage.

Darling-Hammond, L. (2017). Teacher education around the world: What can we learn from international practice? European
Journal of Teacher Education, 40(3), 291-309. https://doi.org/10.1080/02619768.2017.1315399

Dixit, A. (2006). The making of a digital library: An Indian case study. Journal of Documentation, 62(1), 74-89.
https://doi.org/10.1108/00220410610639357

DoE. (2014). Teachers' time-on-tasks as well as allocations of their functions and the analysis of teachers' perceptions and
practices towards the teaching profession. Sanothimi, Bhaktapur: Author.

Education Rules. (2002). Education rules 2049 BS. Nepal: Kathmandu.

ERO. (2017). Assessment framework for grade 5 in mathematics and Nepali. Sanothimi: Education Review Office.

ERO. (2019). National assessment of student achievement in mathematics and Nepali for grade 5. Sanothimi: Education Review
Office.

Filgona, J., Sakiyo, J., D. M., Gwany, D. M., & Okoronka, A. U. (2020). Motivation in learning. Asian Journal of Education and
Social Studies, 10(4), 16-37. https://doi.org/10.9734/AJESS/2020/v10i430273

Fitriyani, E. P., Supardi, K. I., & Amin, Y. (2021). Academic supervision for improving pedagogical competence of classroom
teachers. Educational Management, 10(1), 86-90.

Garet, M. S., Porter, A. C., Desimone, L., Birman, B. F., & Yoon, K. S. (2001). What makes professional development effective?
Results from a national sample of teachers. American Educational Research Journal, 38(4), 915-945.
https://doi.org/10.3102/00028312038004915

Gersten, R., Beckmann, S., Clarke, B., Foegen, A., Marsh, L., Star, J. R., & Witzel, B. (2009). Assisting students struggling with
mathematics: Response to intervention (Rtl) for elementary and middle schools (NCEE 2009-4060). Retrieved from
National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of
Education. https://doi.org/10.1016/B978-0-08-096701-0.00082-2

333
Nurture: Volume 17, Issue 3, 325-334, 2023
Online ISSN: 1994-1633/ Print ISSN: 1994-1625
DOI: 10.55951/nurture.v17i3.339 URL: www.nurture.org.pk


http://www.nurture.org.pk/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.22617/TCS165125-2
https://doi.org/10.22617/TCS179107-2
https://doi.org/10.3102/00346543073002125
https://doi.org/10.1080/02619768.2017.1315399
https://doi.org/10.1108/00220410610639357
https://doi.org/10.9734/AJESS/2020/v10i430273
https://doi.org/10.3102/00028312038004915
https://doi.org/10.1016/B978-0-08-096701-0.00082-2

Glickman, C. D., Gordon, S. P., & Ross-Gordon, J. M. (2007). Supervision and instructional leadership: A development approach
(7th ed.). Boston: Pearson.

Hattie, J. A. C. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. In (pp. 392). London:
Routledge. https://doi.org/10.4324/9780203887332

Hmelo-Silver, C. E., Duncan, R. G., & Chinn, C. A. (2007). Scaffolding and achievement in problem-based and inquiry learning: A
response to  Kirschner, Sweller, and Clark (2006). Educational  Psychologist, 42(2), 99-107.
https://doi.org/10.1080/00461520701263368

Kanika. (2016). Teachers’ accountability: Key to quality education. International Journal of Advanced Research in Education &
Technology, 3(1), 53-54.

Khatiwada, S. P. (2019). Status and barriers of classroom-based student assessment practices in geography at secondary level in
Nepal. Interdisciplinary Research in Education, 4(2), 123-131. https://doi.org/10.3126/ire.v4i2.27935

Kunwar, R. (2019). Conceptualizing the dimensions of mathematics teacher's knowledge for teaching mathematics at secondary
level: A critical analysis. Journal of Emerging Technologies and Innovative Research, 6(6), 69-82.
http://doi.one/10.1729/Journal.22909

Kyung-Nyun, K. (2019). Teachers’ administrative workload crowding out instructional activities. Asia Pacific Journal of
Education, 39(1), 31-49. https://doi.org/10.1080/02188791.2019.1572592

Lloyd, J. W., & Bowers, A. J. (2014). The allocation of teachers' time: Effects on instructional time and the availability of teachers
to students. American Educational Research Journal, 51(4), 799-831.

Mann, E. L. (2003). Observing and improving teacher practice: Lessons from the study of exemplary teachers. Harvard
Educational Review, 73(2), 123-163.

Marshall, H. H. (1987). Motivational strategies of three fifth-grade teachers. The Elementary School Journal, 88(2), 135-150.
https://doi.org/10.1086/461529

Marzano, R. J. (2007). The art and science of teaching: A comprehensive framework for effective instruction. Association for
Supervision and Curriculum Development.

Mastropieri, M. A., Scruggs, T. E., Graetz, J. E., Norland, J. J., Gardizi, W., & McDuffie, K. A. (2006). Teaching science concepts to
at-risk, urban, third-grade students and fourth- through sixth-grade regular education students. Learning Disabilities
Research & Practice, 21(4), 263-276. https://doi.org/10.1111/j.1540-5826.2006.00225.x

MoE. (2017). Time spent on teaching implementation procedure. Kathmandu, Nepal: Ministry of Education Singhdurbar.

Neuendorf, K. A. (2019). Content analysis and thematic analysis in P. Brough (Ed.), Advanced research methods for applied
psychologists: Design, analysis and reporting. In (pp. 211-223). New York: Routledge.

OECD. (2019). How much time do teachers spend teaching? Education at a Glance 2019: OECD indicators. Paris: OECD
Publishing.

OECD. (2020). Education at a glance 2020: OECD indicators. Paris: OECD Publishing.

OECD. (2021). Making the most of teachers’ time: OECD education policy perspectives, No. 29: OECD Publishing.

Pacaol, N. (2021). Teacher's workload intensification: A qualitative case study of its implications on teaching quality.
International Online Journal of Education and Teaching, 8(1), 43-60.

Paul, M., & Kumari, R. (2017). Physical conditions of a classroom —dynamic elements promoting mental health and conducive
learning in students. International Journal of Applied Social Science, 4(7/8), 211-215.

Pekrun, R., Hall, N. C., Elliott, R., & Marsh, H. W. (2019). Teachers' emotions and teaching: A review of the literature and
directions for future research. Educational Psychology Review, 31(3), 645-677.

Scheerens, J., Hendriks, M. A., Luyten, J. W., Sleegers, P. J. C., & Glas, C. A. W. (2013). Productive time in education. A review of
the effectiveness of teaching time at school, homework and extended time outside school hours. Dutch Foundation for
Scientific Research.

Schunk, D. H., Pintrich, P. R., Meece, J. L., & Pintrich, P. R. (2008). Motivation in education: Theory, research, and applications.
Upper Saddle River, N.J: Pearson/Merrill Prentice Hall.

Sogunro, O. A. (2017). Quality Instruction as a motivating factor in higher education. International Journal of Higher Education,
6(4), 173-184. https://doi.org/10.5430/ijhe.v6n4p173

UNESCO. (2010). EFA global monitoring report 2010: Reaching the marginalized. UNESCO Publishing.
https://doi.org/10.18356/9eab9a7a-en

UNESCO. (2017). Global education monitoring report 2016: Education for people and planet: Creating sustainable futures for all:
UNESCO.

Upadhyay, T. P. (2009). Improving quality of school education in Nepal. Journal of Nepal Research Centre, 13(1), 41-50.

334
Nurture: Volume 17, Issue 3, 325-334, 2023
Online ISSN: 1994-1633/ Print ISSN: 1994-1625
DOI: 10.55951/nurture.v17i3.339 URL: www.nurture.org.pk


http://www.nurture.org.pk/
https://doi.org/10.4324/9780203887332
https://doi.org/10.1080/00461520701263368
https://doi.org/10.3126/ire.v4i2.27935
http://doi.one/10.1729/Journal.22909
https://doi.org/10.1080/02188791.2019.1572592
https://doi.org/10.1086/461529
https://doi.org/10.1111/j.1540-5826.2006.00225.x
https://doi.org/10.5430/ijhe.v6n4p173
https://doi.org/10.18356/9eab9a7a-en

